Church/EDUC 5340.1/Fall 2009

Expanded Template: ELA Teaching Plan

Overview of the teaching plan: Discuss in brief why this is a worthwhile set of learning experiences in which to engage students. What are your overall purposes? What do you hope to accomplish? What grade level? What is the focus around which the teaching plan is developed? 

Suppose you were planning a four-week unit on poetry for grade 10 students Example: Your introductory section might read as follows:

This four-week plan is designed for a multi-ability class of grade 10 students who will be exploring poetry for the first time this year. The students in the class have just completed a novel study, and it is evident that 30-40% of the students either struggle with reading or resist engaging with school texts. On an interest inventory many of the students responded that they dislike reading, especially poetry. Therefore, the primary purpose of this teaching plan is to foster greater student engagement with poetic texts and to encourage the students to make connections with the texts that they are exploring. The series of learning experiences involves students in experimenting with language to heighten their awareness of poetic expression. Students will explore found poems and engage in other activities, including ones focused on lyrics of popular music, that demonstrate that poetry can be enjoyable, accessible and meaningful. Students will maintain a writing file of draft poems and will polish one poem for publication/presentation. The culminating activity will be readings/performance of students' polished poems (including song lyrics).

Curricular Outcomes: Identify the curricular outcome(s) that students should accomplish through these learning experiences. 

Here are some I might focus on with such students. Limit the number! Many outcomes can be addressed. Decide which ones will be the focus of assessment:

Reading: 

GCO Students will be expected to respond personally to a range of texts.

Grade 10 SCO

· Respond to the texts they are reading and viewing by questioning, connecting, evaluating, and extending.

Writing:

GCO Students will be able to create texts collaboratively and independently, using a variety of forms for a range of audiences and purposes. 

Grade 10 SCOs

· Create an organizing structure appropriate to the purpose, audience, and context of texts

· Demonstrate skills in constructing a range of texts for a variety of audiences and purposes

GCO Students will be expected to use a range of strategies to develop effective writing and other ways of representing and to enhance their clarity, precision, and effectiveness.

Grade 10 SCOs

· Demonstrate commitment to crafting pieces of writing and other representations.

· Consistently use the conventions of written language in final products.

Materials: What texts and other materials will be used? Will you need access to technology? Other resources? 

Describe what you and the students will need in order to complete the tasks in each lesson.  For such a unit I would have collected a lot of different kinds of poems, including song lyrics, and would read them aloud, post in classroom and generally immerse students.

Teaching/Learning Activities: Outline day by day the teaching activities in a planned sequence that has a logical flow. Describe the language experiences in which students will be engaged. Make linkages with the curriculum outcomes in describing the activities for each day and note the kinds of student assessment that you will build in. Note, also, ways that you are differentiating for diverse learners. Include two detailed lesson plans. These may extend over several days as per many of the examples from Read/Write/Think web-site.

Here's the kind of information you should include:

Sequence of learning experiences:

List each day and summarize in brief what will be happening in that class. Include  the two developed lesson plans.

Day One - Three: Found Poems (lesson plan included)

(mini-lessons on form included in lesson plan)

Day Four: Bio-Poems: Writing from a template 

Day Five: Impromptu poetry (lesson plan included)

Day Six: Poetry Trap (writing blank verse from words provided) 

Days 7-15 Exploring popular music lyrics

Example of what you might include: This series of lessons will begin with teacher-chosen lyrics. The initial focus will be on eliciting students' responses to the lyrics and music (personal connections, interpretations, and questions) with follow-up activities focused on content, form and lyric elements. Students will also bring in songs for interpretation and analysis. There will be opportunities for personal response (using multiple forms of representation), analysis of form, and writing their own lyrics (Lesson plan for this writing activity is included)

Days 16-18 Writers Workshop to choose favourite piece, revise, edit and "publish" in some form. Plan poetry reading day and discuss role of audience.

Day 19-20 Poetry Reading -Students will read their polished pieces or perform songs. Other students will give feedback.
Differentiated Learning: The configuration of pairs and small groups for the activities will ensure that students who struggle with reading and writing have peer support for the completion of tasks. Procedural mini-lessons will provide students with a framework of task allocation and accountabilities for this group work. To accommodate multiple intelligences, there will be opportunities for students to respond to poems through art, music and movement. In addition, both collaborative and individual activities are included. The major focus on exploration of song lyrics should provide accessibility for most learners since there will be wide choice in regard to the songs selected for analysis. Students who lack the confidence or writing abilities to compose their own poetry may use their found poems or products of any of the other activities as their final polished product. Teacher and peer support will be available for revising, editing and proofing. Students will have access to the computer lab for producing final drafts.

Assessment for Learning: In this sub-section describe the ongoing teacher, peer and student self-assessment through which you will gather information to inform instruction and to provide feedback to students.

For example: While the primary focus for this four-week unit is to have the students explore poetry as writers, I will collect observational information on the students' responses as readers: What kinds of personal connections are they making? Do their questions and comments provide evidence of engagement and appreciation of poetry and growing comprehension of a range of poetic forms? Do they seem to be gaining confidence in their abilities to understand poetry? Do their responses show a growing awareness of poetic structures and elements? 

As students engage in writing a number of different types of poems through the planned activities, I will collect observational information related to writing processes: What writing strategies do students use? How flexibly do they apply these strategies? How confident are they as writers? What do they do when they get stuck? 

I will also assess their draft writing: What knowledge of poetic elements is evident in the drafts? To what extent is the writer experimenting with poetic forms? How successful is this experimentation? What kind of additional instruction or support does the writer need? How well does the writer handle language conventions, eg., spelling, capitalization, punctuation? What kinds of mini-lessons might be helpful?

 Culminating Experiences: How will you bring the learning experiences to a close? How will you help students synthesize what they have learned? How will you assess students' progress toward accomplishment of the curricular outcomes that are the focus of the learning experiences?

Using this example, you would describe in a bit more detail how you plan to handle the poetry reading. You could include samples of teacher and or peer response forms that could be used to give audience feedback to the readers.

Also, include a description of how you will handle assessment of learning.  For example: 
Students will be accountable for submitting their writing file with all assigned pieces included in draft form. The final polished piece will be assessed using a rubric.  You could develop a rubric related to content, form, poetic elements and language conventions and assign a mark based on the rubric. 

From your ongoing assessment for learning and from the performance and final product of the polished piece, you can record evidence of growth toward the outcomes that you identified at the outset:


Personal response to poetry (connections, questions, extensions)


Creation of poetic texts, both collaboratively and independently


Applying knowledge of poetic forms and elements


Writing poetry for an audience


Commitment to poetic writing


Use of conventions in polished writing
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